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The secondary schools of Merle© are becoming more and more cog­
nizant of their responsibility to youth after they have left school. The 
ending of the formal academic stop does not, or at least should not, sev­
er the school's relationship with the student. This growing cognizance 
is causing the secondary school to become more concerned with life out of 
school. Definite efforts are being put forth in all parts of the United 
States to make the work of the school more meaningful in the lives of 
students after they leave school. This effort on the part of the second­
ary school to become more effective in the lives of individuals in their 
post school life is being aecellerated because of the evaluation being 
made on the basis of the behavior of youth after they leave school either 
as graduates or as dropouts. This evaluation is being made whether the 
schools like it or not and the extent to which youth are able to adjust to 
adult life will determine the rating given to the work being done in our 
secondary schools. 
Chishola has this to say about the follow-up step in the guidance 
programs 
The school can no longer wash its hands of its responsi­
bility to youth after formal school days are over. Such a pro­
cedure might have been somewhat acceptable in the school of the 
pioneer days. If so, this at least is certains The modern 
school should not follow this blind pattern set by the school of 
past generations. When the student leaves school today, he 
should not be left to shift for himself with whatever sueeess 
chance may bring, 1 
CMsholm, Leslie L, Guidinr Youth in The Secondary School, 
pp. 279-280, 
2 
j If the chief aim of the school is to give the individual the type 
of experience or training that -will enable him to live a full life at the 
time and also contribute the maximum to his continued happiness and success 
as he meets the problems of life, it must continue its relationship with 
the student or at least try to do so until the student has made reasonable 
adjustment to llfe*s problems/, Therefore the guidance program does not 
end when an individual has been placed in a vooation, no matter how care­
fully and how wisely the vocation has been chosen. It is the duty of the 
individual or individuals who have spent limitless time and effort in car­
rying on the preceding steps in the guidance program to soe to it that 
the individual, graduate or drop-out, functions successfully in the chosen 
vocation. 
Arthur J. Jones'*' gives this rating to the follow-up step in the 
guidance program "The follow-up program of guidance is as important as 
the other steps of the program, and in some respects may bo even more im­
portant than mere placement." Vlithout giving the relative merits of the 
steps involved in the guidance program, the writer feels that it is safe 
to say that without an effective program of follow-up, the guidance pro­
gram is incomplete. Getting a job and making progress on It are certain­
ly too important to be ignored. 
Berry, Hayes and Lendy make the statement thats 
Any school which is making a determined effort to adjust 
its program to the assured and probable future needs of its stu­
dents wants to know as much as possible about the activities 
these youths are going to engage in and about "the problems they 
will have to face. One way of going about this is to try to 
find out these things about the youth who have already left the 
"I 
Jones, Arthur J. Principles Of Guidance* p. 163• 
school on the assumption that the present students will 
probably lead lives quite similar to those of the youth who 
have already left school. . • <.-4- • 
The brief report, What The Sigh, Sgfraalfi, W Tg Teafih, prepared 
for the American Youth Commission % a group of leading educators, makes 
the point that the schools ought to take at least the seme interest in 
their products that the conscientious industrial establishments of this 
country take in their products. It further argues that the school should 
stand by a student with advice and assistance until he finds a place in 
the adult world, i 
There are numerous plans for carrying out the follow-up program 
and care must be exercised in selecting the proper procedures for each 
particular situation. If care is not exercised, the follow-up program can 
prove to be expensive of tine and finance. There is the possibility of 
encountering lack of cooperation and indifference on the parts of those 
persons from whom you seek the needed information. There are, however, 
individuals and employers xho are cooperative and are willing to furnish 
the information necessary for an effective follow-up study. 
The follow-up program may serve as criteria for the evaluation 
of the effectiveness, and in like manner, the weaknesses of the preceding 
steps used in the guidance program. If the school knows the fate of its 
product, it can use this information to improve the services of the school. 
The information secured through follow-up should affect guidance procedures 
1 
Berry, J. K», Hayes, B, G, and Landy, E. The School Follows 
Through, p. 12 
2 
American Youth Commission. What The High Schools Ought To 
Teach*, p. 32. 
and curricula. Caswell and Campbell" say: "An adequate currlculun can 
be developed only when all elements in the experience of the learner are 
considered, and when an orderly program is provided to assist the teacher 
in bringing these varied elements into suitable relationships,8 
E, G. Williamson ^suggests that the results from a follow-up pro­
gram may be used in the following ways; 
1, As an index of the educational end vocational opportunities of 
the community, 
2. fo indicate current conditions involving local problems of de­
mand and supply in regard to various initial marketable skills• 
3. As a rough measure of the effectiveness of try-out and vocation­
al training courses, 
4, To provide the placement office with additional, check-up on un­
adjusted graduates and those out of work. \ 
Statement of The Problem 
This study involves a follow-up survey of the students, graduates 
and drop-outs, who have left the Sunmerfield Negro School since May, 1942 
up to and including May, 1949. There are five basic aspects of this 
study: (1) To obtain a record of progress of students who have left the 
school during this period; (2) to determine the geographical distribu­
tion of the students, graduates and drop-outs, employed and unemployed; 
(3) to secure an appraisal of school subjects based on which subjects 
that have proved beneficial in their present vocations; those subjects 
that have proved least beneficial; and those subjects which would be 
"'"Caswell, Hollis and Campbell, Books, Curriculum Devolotaaent. 
p#69# 
Williamson, E. G, How To Counsel Students, p, 102 
5 
useful now had they been taught when these students were In school} (4) to 
ascertain what the former students think to be the greatest need in the pro­
gram of the school, guidance or otherwise, that would be of greater service 
to them now, and to the students who aire now In school} and (5) on the 
basis of the information gained from the above, to suggest procedures by 
which a guidance program may be set up which will contribute more adequate­
ly to the needs of those students xho have already left school, and to dis­
cover leads and techniques which will benefit the students who are now in 
school. 
This study Is not an end in itself, but is only concerned with the 
gathering of materials which will be basic in the revision of the guidance 
program in the school and will also be beneficial to those persons who are 
interested In curricular revision. 
As this study is being made, census data for the school district 
(An unincorporated area) are not available neither was other pertinent data 
available except on a strictly confidential basis. This information, if 
available, would have made the study more thorough. In spite of this lack, 
however, enough information was available to compile the necessary details 
to lead to sound conclusions and recomendatlons. 
Scope Of The Study 
This study is concerned only with those students who reached or 
passed the eight grade in the Summerfiold Negro School during the period 
extending from May, 1942 through May, 1949. This study is further limited 
to only those students who permanently left the school and will not be 
concerned with those who for one reason or another transferred to another 
6 
school before the completion of the course for the grade or before com­
pletion of the high school work. 
The record files at the school reveal that a total of one hundred 
and forty students — one hundred and thirteen drop-outs and twenty-seven 
graduates — left the school permanently during the period mentioned. Of 
the numbers mentioned, sixty-eight of the drop-outs (60.1 per cent) an­
swered the questionnaire, and nineteen of the graduates (70.3 per cent) 
answered the questionnaires. This study is of necessity further limited 
only to those who answered the questionnaires. 
Sources Of Data 
The sources of Information used in the preparation of this study 
include records in the principal's office of the school being studied; rec­
ords in the Sup or Intend cut's office at the County seat; questionnaires 
mailed to and returned from graduates and drop-outs who left the school 
during the period; personal interviews; books; magazines; unpublished 
master's theses; and periodicals. 
Methodology 
A list of all students who had left the Summerfield Negro School 
was obtained from the permanent record file in the principal's office. The 
addresses of those not already known to the author were obtained from teach­
ers, students, parents or relatives and from other persons who knew or 
thought they knew the whereabouts of the former students. Only three of 
th® one hundred and forty who had left since 1942 could not be located. 
This list was checked as material was mailed out and returned. Stamped 
7 
and addressed envelopes were enclosed with the questionnaires in an effort 
to speed replies. A latter also accompanied the questionnaire telling the 
purpose of the questionnaire, soliciting cooperation and an expression of 
appreciation. Thirty of the questionnaires were sent and returned by stu­
dent messengers. 
The answers to the questionnaires, for the most part, furnished 
idie true picture of this study. Additional information was obtained through 
personal interviews with former students} parents of school leavers; and 
with employers of some of the former students of the school. 
After all data were collected, it was tabulated and an effort was 
made to secure additional information pertinent to the study and which 
would assist in a more thorough interpretation of the problem. The infor­
mation obtained from all sources was organised in an orderly and concise 
manner for the body of the study. The study was concluded with a summary; 
conclusions; and recommendations for action as a result of the findings 
obtained from the study. 
Definition Of Terms 
The term "drop-out" is used In this study to designate those stu­
dents who left school before the completion of a grade or before finishing 
the high school course. 
Graduates, as used in this study, are those persons who completed 
the prescribed course of study of the school. 
Employed full-time is used to indicate that at least thirty hours 
per week is worked. This will not include the voluntarily Idle and home-
makers. 
8 
alloyed part-tine is used to indicate that at least five hours 
and less than thirty hours are worked per week. 
Other terns and expressions are those used generally and need no 
special definitions* 
Survey Of Previous Related Studies 
In spite of the fact that vocational guidance was the first type 
of guidance to receive marked attention during the first decade of the 
twentieth century, there is good reason for thinking that the present pro­
gram throughout the United States is quite inadequate, 
the increasing mobility of our population presents a challenge 
which can no longer be evaded, With the continuous flow of population 
from rural to urban areas, the content as well as the amount of education 
provided for rural schools need to be considered carefully by those per­
sons who are conscious of the problem and want to do something to make it 
easier for rural youth to make the shift from rural to urban life. Doubt­
less, one of the major problems is that of discovering the kinds of educa­
tional opportunities which will prepare the youth of rural areas for ef­
fective living, whether their future is cast in the city or in the country. 
In 1937, Edgerton"*" conducted a follow-up study of 143 large and 
snail communities located in 29 states and discovered that a majority of 
the 7,912 boys and girls studied will of necessity find their places in 
the worldly scheme of affairs largely as luck and, accident happen to dio-
tate. 
1 
Edgerton, A, It, "Guidance In Transition From School To Gomuni-
tj Lye", Thirty Seventh Yearbook Of The National Society For The Study 
of Education. Part I. p,242. 
9 
Out of 5,000 youth, 16 to 34 years of ago, la Indianapolis, Indiana, 
in 1935# thirty-two per cent desired vork classed as professional, executive 
1 
or supervisory. Among 4,000 boys, 16 to 24 years of age, in Newark, Hew 
2 Jersey, the percentage wanting this work was thirty-seven. In Milwaukee, 
Wisconsin, forty-six per cent of the 1933 graduates chose professional oo-
3 cupatlons which the;?- would like to follow. 
The only way to determine the value of guidance is to compare -the 
future performance of those who have received and followed guidance with 
the performance of similar individuals in the some school who have not re-
4 ceived guidance. A follow^u? study of this type at the Univorsit of 
Minnesota, involving 937 students indicates that 90 per cent of the stu­
dents who carried out wholly or partly the recommendations of the Testing 
Bureau made satisfactory adjustment or progress toward adjustment, as cojiv» 
pared with 22 per cent of the students who failed to follow the recommend a-
tlons."' Another study by Webster indicated that after two to five years, 
about "5 per cent of the predictions were correct, 13,8 per cent were 
doubtful, and 11,2 per cent were incorrect, 




c« G* In fy4fty*a schools, p.463, 
5^ . 
reterson, Donald 0, "The Genesis Of I'todem Guidance", •Education­
al. Record. 19s44, January, 1938. 
^Webster, B. C, "A Pollow-Up On Vocational Guidance", Journal 
Of Applied Psychology. 26:285-295, June, 1942. 
10 
1 , * 
Burkhart attempted to find outs (1) percentage of graduates 
who continued their fomal education, (2) percentage -who were drop-outs 
and reasons for leaving school, (3) types of work most frequently engaged 
in, (4) types of additional courses suggested by graduates and drop-outs, 
and (5) suggested changes in the school set-up so as to make it laoro 
valuable* He found a need fori (1) a competent guidance program, (2) an-
enriched curriculum in vocational courses, (3) tho retention of the col­
lage preparatory curriculum, and (4} more free don in the choice of subjects 
by the students* This study further verified the value of the follow-up 
program as it applies to small schools. 
2 
Arehia, in a study of the youth of Goose Creek, Texas, found, 
among other things, that lack of funds prevented the students from con­
tinuing higher education. English was found to be the subject listed as 
most useful course offered in the school. The students listed vocations 
as courses which should b added to the curriculum. 
3 McDonald, in a study of the graduates of a Galveston, Texas 
school, found that, even though a large percentage of the graduates enter­
ed college which is the primary purpose of the curriculum of the school, 
„ . , JWkhart, Mark B. A Ten-Tear Follow-Up Study Of 102 Pupils tho 
EchopI £cpt^cg,,_J£26. Master*s Thesis, 1938. 
2 Arehia, Ernest A. A Ten-Year Follow-Up Study Of The Sixty Gradu­
ate? end, h'froty-two Drop-Outs .Of The George Washington Carver "±t± School. 
-•i2asP Creeu. roxagf. Unpublished Master's Thesis, Prairie View "tormal and 
Industrial College, Prairie View, Texas, 1942. 
^McDonald, Abner W. A Status Study Of The Graduates Gf Central 
High School For Tho Five-Year Period. 1932 - 1936. Kith Implications For 
Curriculum Reorganization. Unpublished Masters* Thesis, V-i .-.I. 
State Formal and Industrie! College, Prairie View, Texas, 1942. 
11 
occupational maladjustments existed among the former students, and that 
the guidance program had been woefully neglected. He also found a press­
ing need for general vocational education. 
Since aone's job is the -watershed down -which the rest of his life 
n 
tends to flow", schools should become ever alert to the responsibility it 
has to youth in preparing then to live in and sake a contribution to tho 
present age is which they live. 
From the number and the diversity of the studies of youth which 
have been carried on by national, regional and local groups, the country 
has become conscious of the problems and concerned over whether modern 
youth feels that it has a chance in this changing era. The results of 
these studies show that there is little articulation in many school systems, 
even in their vocational programs, between the training the school gives 
for vocations and industries and labor groups to which the student will 
graduate. Mow industries and new types of training are being developed, 
in many ways in various sections, and youth are not being sufficiently 
encouraged by the schools or by industry or by labor to train for the new 
industries which will require skill eel workmen. 
In view of ell these facts, what should be the task of the school 
in preparing youth for life occupations? Should the school be responsible 
for intensified, specialised training in trades and other vocations? These 
and many other pertinent questions are being asked educators daily. And 
upon the answers given will rest the fate of future generations who are 
depending on the schools of America to furnish then with the necessary 
"Suynd, Robert S. and Lynd, Helen M. hiddletown In Transition. 
P« 7. 
ttols so that they may successfully share in the society in which they are 
going to live and be an integral part. 
There is no Intent to imply that the studies mentioned as being 
related to the follow-up being made are all of the studies which have been 
made on this important phase of the guidance program. These studies are 
summarised here only to point out the immense interest educators and other 
groups have In the youth of America and the efforts which are being made 
to solve some of youths problems. 
It is altogether fitting and proper that interest be centered on 
the youth of today for they are the citizens of tomorrow who will, determine 
the destiny of this great country. 
A casual glance at the unadjusted youth of the Sumaerfield School 
District indicates that something has been amiss In toe educational pro­
gram offered to these young peoplej and that it should be somebody* s re­
sponsibility to assist them in bettering their lots. 
CHAPTER II 
HISTORY OF SOMMSRFIELD INDEPENDENT SCHOOL DISTRICT 
13 
' ' .1 
CHAPTER H 
HISTORY 0? SmiHEFIEH) SHBEPSSDENT SCHOOL DISTRICT 
The Summerfield Independent School District is located on the 
extreme eastern edge of Cherokee County, Texas in the plney woods of Cen­
tral East Texas and is a part of the Jacksonville, Texas trade territory. 
The school district covers an area of fifty-eight square miles. The dis­
trict is connected to other trade territories by two arterial highways, 
U« S. 79 and Texas 110, and several secondary highways. According to 
Jacksonville, Texas Chamber of Commerce,too best system of farm-to-mar­
ket roads in Texas is to be found in this area. 
The population of toe school district is composed of almost 100 
per cent, farmers whose system of farming is probably the most widely di­
versified in East Texas. The following crops are grown commercially in 
the district} tomatoes, peanuts, yams, cotton, peas, beans, sweet corn, 
watermelons, cmtaloupes, peppers, cauliflower, white potatoes, turnips, 
mustard, onions, tomato plants, cabbage plants, pepper plants, sugar cane 
syrup, peaches, pears, plums, apples, roses, and nursery stock. The aver­
age annual rainfall of forty-five inchesj toe average annual temperature 
of sixty-four degrees} the average killing frost dates, f-ferch 16 and Novem­
ber 16, give to® territory a growing season of 245 days and makes it pos­
sible for the district to produce toe hardier garden vegetables all winter 
long, nine years out of ten.^ 
Pamphlet. Jacksonville Chamber of Cornerce 
2qm>. 
At this writing, no figures ere available as to the total popu­
lation of the school district. However a recent survey" revealed that 
thorc are 442 Negroes who live within the district now, Thesje persons 
represent 133 families who are living in 127 households. There are 3#4 
persons per household, and 3.2 persons per family. This indicates tat 
even this rural area, the housing shortage is somewhat acute. Of the 133 
families mentioned, 89 have lived a major portion of their1 lives within 
the school district, while the other 44 families have lived within the 
district less than four years# The Negro population is not stable as is 
revealed by the fluctuation in the school census from year to year. (See 
Table I) This Negro population is concentrated in four widely separated 
areas of the school districts 
1. In Sweet Zion Community on the western edge of the district 
2. In Pleasant Plains Community on the northern edge of the district 
3. In Upper Pleasant Plains Community (Lacy Settlement) on the north­
eastern edge of the district 
4. In Pino Hill Comtaunity on the eastern edge of the district 
Of major economic importance to the district are the plant farms 
and the near-by lumber mills and crate factories. These plant farms and 
factories furnish sizable incomes to the many persons employed there. Ho 
figures are available as to the amount earned by the people who live with­
in the district for a sizable portion of the laborers are brought in from 
other surrounding areas during the rush seasons, then, too, employers are 
reluctant to give information of this kind to anyone# 
Annual Survey By The Writer 

16 
The school district is a reservoir for laborers for the cotton 
fields of West Texas and Sew Mexico. These workers, children included, 
leave their homes about the first week in September and return a few days 
before the Christmas holidays, thus usually three months of the school term 
has passed before a majority of the school children are enrolled. This 
fact alone could account for retardation and overageness in the school. 
Leaders within the school district agree that there is ample 
room for agricultural expansion, and the further development of the natural 
resources, timber and iron ore, of the community. Processing plants are 
needed and are long overdue for tomatoes, broilers, milk and yams. 
The present trends are toward more intensive cultivation of few­
er acres per person! greater diversification} and wider expansion of or­
chards, truck crops, especially yams and the production of fall and winter 
vegetable crops in commercial quantities} increased emphasis on laore and 
better livestock and pasture development} and a quickened interest in soil 
conservation and soil enrichment by greater use of legume cover erops. 
The banks and other lending institutions of the area are anxious to fur­
nish the capital for the development of agriculture in the district. 
The property valuation of the district has been recently upped 
1 
from $361,000,00 to $610,000,00, end the tax rate is one dollar per 
hundred dollar valuation which gives it a possible 16,100.00 of local 
tax for the operation of the two schools, one white and one Negro, in the 
district.*" 
1947 - 43 
1948 - 49 
The board of education of the district is composed of seven e~ 
lected ambers and a superintendent , 
Description Of The Sumerfield Negro School 
Location 
In September, 1940, three small one and two-teacher schools in 
the Suunorfield Independent School District were combined. The school vas 
constructed in the community (Pine Hill) which had at that tine the largest 
Negro population and Negro land ownership. This community is located on 
the extreme eastern edge of the school district. This newly formed school 
became known as the Summer-field Negro School, The school is just off 
highway 79, six and five tenths miles east of the New Summerfield Communi­
ty, The children, a majority of whom live in the other three communities 
of the district, are transported to school in a teacher-driven bus. During 
the 194S - 49 school t era, one hundred and eight out of one hundred and 
twenty-two who enrolled in the school were transported. Which means that 
more than 88 per cent of the children have to be transported. In addition, 
only one bus is provided for this purpose. 
Physical Plant 
The Suranerfield Negro School is the only school within the district 
serving the Negro population. The school plant is composed of four acres 
of land? three frame buildings; two rest rooms, one for boys and one for 
girls; a basketball court and other playground equipment. Of the buildings 
mentioned, one contains five classrooms, a combination office and library; 
one contains a combination lunch room and practice room for home economics 
and a stop for the repair of fam machinery and woodworking? the other is 
a home for the principal. The approximate replacement value of ail build­
ings is $10,000,00, 
The overall construction of the school buildings indicate a lack 
of thorough planning as to appointments and facilities not only from the 
standpoint of the buildings themselves, but also from the standpoint of 
the locations of the school within the district. 
Curriculum 
4 
The administrative duties of the school are carried on by one 
principal who also serves as teacher, full time, and secretary. There are 
at present, five teachers employed in the school. 
The requirements for graduation from the school prior to 1947 
1 was the completion of the Standard Vocational Curriculum as suggested by 
"the Texas State Department of Education with one exception — Public 
Speaking ma not required. Ho provisions were made for elective courses 
due to the limited teaching personnel. Table II outlines the courses by 
years prior to 1947. 
TABLE IX. COURSE OF STUDY OF THE S0MM2RFIELD NEGRQ SCHOOL 
PRIOR TO THE 1947 - 48 SCHOOL TERM 
First Year Second Year Third Year Fourth Year 
English English . English English 
Junior Busines World History .American. Hist. Civics -k 









Of mi®?*3 S*? Ofiducation- Stflpdarfr qnd Aqtiyities Of xhe Division Of Supervision, p. 47. 
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Since 1947, the school has been reduced to a two-year high school. 
The requirements now are "the completion of two units of English} one unit 
each of world history, American history, general mathematics, algobra, jun­
ior business training, general science} and two units of vocational agri­
culture. This type of curriculum was adopted to comply with State require­
ments and to provide those courses necessary for college entrance. There­
fore the curriculum of the Suanerfield Negro School may be considered as a 
college preparatory curriculum. We shall see later in the body of this 
study whether this type of curriculum has met the needs of the students 
who have already left the school. 
Philosophy Of The School 
Although it has not been officially adopted by the school officials, 
the teachers of the Sumaerfleld Negro "chool have proposed the following 
statements as a philosophy of the schooli 
The Susmerfield Negro School is an institution of learn­
ing for all the people of the communities it serves. The gener­
al welfare of the people of the community will deter;line the 
curriculum pursued. The curriculum based on needs will, of ne­
cessity, be somewhat individual. The instructional program will 
follow tried values and methods. Broad reading will be stressed. 
Learning to think rather than the accumulation of facts will re­
ceive much stress in the training program. 
The principal of the school should be the organiser, and 
the school piant should he utilized fully by all the people of 
the CQMmmity including school children, out-of-school youth, 
and adults. 
Instructional improvement and professional growth of 
teachers will be stressed rather than the replacement of teach­
ers from year to year. 
Vie hope then that the people served by this institution 1 
will learn to live and to develop their capacities to the fullest." 
^llcClure, F, D. and Others. Pro-posed School Philosophy. Passim 
CHAPTER III 
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CHAPTER III 
EDUCATIONAL STATUS OF GRADUATES AND DROP-OUTS 
Study of the Graduates 
The education of rural children is of enormous significance, not 
only to the social and economic welfare of rural America, but also to the 
entire nation* 
Much of the manpower of industrial areas is furnished by rural 
sections of the country. The bloodstream of the nation is also renewed 
by persons born and reared in the rural areas. Urban areas are dependent 
upon the farm for its food and fiber, as well as iruny other fundamental re­
sources. The buying power of the farmer plays an Important role in the 
national economy. It does make a difference whether farm people are good 
producers, have good incomes, maintain a good standard of living or whether 
the opposite is true. It Is also imperative that this group of people be 
given educational opportunities comparable to that furnished the people of 
urban areas. 
Rainey says, "The farm youth is at a much greater disadvantage 
than the village youthThe graduates of the Summorfield Begro School are 
for the most part rural children who help to make up that vast number of 
children whoso education has been neglected for so long, and for whose ben­
efit great numbers of educators and laymen have sought solutions to the 
pressing problems always confronting them. 
This study is attempting to locate the problems of the youth of 
this school in order to make future planning more objective in Its approach, 
and to arouse interest among those persons responsible for its administration. 
Rainey, <2g. Git.. p. 108 
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table II reveals that less than two oat of every hindered of the 
scholastic enumeration since 19-42 have stayed in school until graduation, 
there are other significant findings vMeh are explained in the table it­
self. 
TABLE II. GEmm ETJI1 RATION COMPARED WITH NUMBER OF 
DROP-OUTS AND GRADUATES BY YEARS SINCE 19-42 
Year Number on Drop-Outs Graduates 




1942 - 43 134 13 9.7 2 1.49 
1943 - 44 133 15 ir.de 2 1*44 
1944 - 45 168 5 3.57 0 
1945 - 46 169 7 4.14 4 2.36 
1946 - 47 164 12 7.31 2 1.21 
1947 - 43 125 8 6.40 5 4.00 
1943 - 49 130 8 6.13 4 3.07 
1949 - 50* 108 — — 
Average 146,8 9,71 6.87 2.7 1.93 
Average does not include 1949 - 50 enumeration which was put in 
to emphasize the steady decline in scholastics since the 1945 - 46 enumera­
tion . 
If the age grade distribution and the number who entered certain grades had 
been available this table would have had much more significance. However, 
an overall loss of on average of 6.87 per cent of the total census enumera-
tion will point out how high this percentage must be if only the grades of 
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the high school vers considered. The percentage would no doubt have been 
larger if the losses in the elementary grades below the eighth had been in­
cluded. 
Bell asserts that: 
If future citizens in a democracy fail to receive from 
their schools the training necessary to function as such, it is 
difficult to imagine from what other source in our present social 
scheme this training is to come. It is altogether pertinent 
therefore to ask the question: To what extent have our youth, who 
are out of school, been educated? 
The question asked above is answered in Table III. The survey 
revealed further that out of the graduates who answered the questionnaire 
that only sis had had any further schooling since leaving high school. Of 
this six, none had been in school long enough to complete the courses being 
pursued; one had had his education interrupted by the recent war, but hcc 
resumed study; the other five were classified as sophomores and freshmen. 
All graduates who had not continued their education gave "Graduated" as 
their reason for leaving school. This answer does not give the full pic­
ture of the situation because it is too subjective, and is susceptible to 
2 
rationalisation, deception, and inadequacy of analysis. If this view is 
taken, then, several reasons for leaving school may be combined into the 
one given by the students, and leaving school may be due to several forces 
working concomitantly. Then too, there is the feeling among some students 
that the completion of the high school work marks the end of thoir education 
in school. 
1B0llt SB- CI*.. P- 55. 
*T>ragg, William Lee. "Some Factors Vflhich Distinguish Drop-Outs 
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Thirty-six and eighty-four hundredths per cent of the graduates 
sought help on their occupational problems from teachers while they were 
in school, while more than 63 per cent relied on some other person or agency 
outside of the school for this help. {Table IV). 
TABLE IV. SOURCE OF HELP OK OCCUPATIONAL PROBLEMS 
VEILS IN SCHOOL (GRADUATES) 
Source Number Per Cent 
Principal 
Teachers 7 36,84 
Others* 12 63.15 
Totals 19 99.99 
Includes parents, relatives, and employers. 
After leaving school only 26.3 per cent of the graduates depended 
on the public schools and colleges for help on their occupational problems. 
This indicates that the work of the school has not been very effective in 
the occupational life of its students. Table V shows the sources from 
which the graduates have sought assistance since they left school. 
TABLE V. SOURCE OF HELP ON OCCUPATIONAL PROBLEMS SINCE 
LEAVING SCHOOL (GRADUATES) 
Source Number Per Cent 
Ho One 10 52.63 
Public Schools 3 15.78 
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TABLE V, SOURCE OF HELP OH OCCUPATIONAL PROBLEMS SIHCE 
LEAVING SCHOOL (GRADUATES (Continued) 
Source Number Per Cent 
Other Schools 2 10.52 
Other Sources 4 21.05 
Totals 19 99.98 
In making a choice of an occupation the medium of interest ia a 
very important factor* L. S, Howard, in his book entitled, The toad Ahead* 
has this to say about the choice of en occupations 
To make a successful choice, the student nust know why 
ho prefers a certain vocat on and mat have an interest in the 
field he selects. If his preference is not already clear to him, 
the student should, employ every objective measure he can to assist 
him in finding it. 
The students of the Sunnerfield Independent School District are entitled 
to an authentic picture of the kind of occupational world they are destined 
to enter when the classroom is left behind. Table VI indicates the tine 
at which these students decided what would be their life's work. 
TABLE VI. WHEN OCCUPATIONAL CHOICE WAS MADE EX GRADUATES 
Time Choice Was Made Number Per Cent 
Still Undecided 6 31.37 
Before Entering High School 7 36.84 
toward* L. 3. The Road Ahead, n. 292. 
mi .  
TABLE VI. WHEN OCCUPATIONAL CHOICE WAS HADE BY GRADUATES 
(Continued) 
Time Choice Vfas ?lade Number Per Cent 
Since Leaving School And 
Prior To Present Job 2 10*53 
While On Present Job 2 10.53 
Other 2 10.53 
Totals 19 100.00 
The terra "other", a3 used in this table, includes those persons who made 
decisions regarding their occupational choice during 3omo period other 
than those mentioned on the questionnaire. In addition, it is disturbing 
to note that none of the .students made any decisions regarding their oc­
cupations while in high school,while almost one out of every three have 
not made up their minds and seemingly have lackadaisical attitudes con­
cerning their future employment. 
Study Of The Drop-Outs 
: V/r ' 
Table III, page 23 , indicates that a total of sixty-eight who 
answered the questionnaire dropped out of school during the period studied. 
Almost six out of every ten failed to complete ten grades. This s»rtallty 
is too great? cut is typical of rural schools throughout America, ard is 
especialty true in Negro schools. 
It is somebody's job, and ideally the person or persons In charge 
of the guidance services, to see just how these school-leavers are faring. 
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The survey revealed that only two of the sixty-eight drop-outs 
were in school full tine. These two were attending trade schools under 
the G. I. Bill of Rights. Bono of the other sixty-six had had any further 
scholastic training after leaving high school. These young people gave 
various reasons for having left high school as la revealed in Table VII . 
TABLE VII. REASONS DROP-OUTS GAVE FOR LEAVING SCHOOL 
Reasons Given Number Per Cent 
Married 16 23.52 
Financial 26 33.23 
Armed Forces 14 20.58 
Others® 12 17.64 
Totals 68 99.97 
£ 
Includes unable to keep up; illness, self or family; and no 
answer. 
These findings indicate that almost three out of ten dropped out of school 
for financial reasons and more than two out of ten left because of marriage. 
The number who left because of being drafted into the armed forces indicates 
overegeness or retardation or both* The extent to which ovcrageness on the 
part of the females who left during this period was not ascertained, ho\>-
ever it is reasonable to assume that, due to the irregularity of attendance 
at school on the part of a major portion of the scholastics, overageness 
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and retardation is also common to both sexes* Gregg says thats "Retardation 
1 
is a major cause of dropping-out," end he also asserts that if the drop-out 
situation Is to be helped it must be helped long before the student leaves 
2 
school* The inference here is that the school can anticipate its drop-outs 
by tests and other devices* 
Almost nine out of every ten of the drop-outs who left the school 
durin the period studied •got help on their occupational problems from sources 
not connected vith the public school. The remainder listed the principal and 
teachers of the school as being sources of help* 
TABLE VIII. SOURC'S OF HELP ON OCCUPATIONAL PROBLEMS 
WHILE IN SCHOOL GIVEN BY DROP-OUTS 
Sources Number Per Cent 
Principals* 6 8.81 
Teachers 2 2.94 
Other 60 88.93 
Totals 68 99.98 
"Principal has served as teacher of Vocational Agriculture sinoe 
the schools were combined. 
^rugg, Qe. C£t., p. 457. 
2Ibid. 
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TABLE IX. SOURCES OF HELP OH OCCUPATIONAL PROBLEMS WIILE 
III SCHOOL GIVER BY ALL YOUTH STUDIED 
Sources Number Per Cent 
Principal 6 6.89 
Teachers 9 10,33 
Other 72 82,75 
Totals 37 99,97 
The school has foiled to assist more than eight out of ton of Its 
students with their occupational problems while they were in school, even 
though it is uniquely qualified to render this service,"'' 
TABLE X. SOURCE OF HELP OH OCCUPATIONAL PROBLEM SINCE 
LEAVING SCHOOL GIVEN BY DROP-OUTS 
Source Number Per Cent 
No One 50 73.52 
Public Schools 6 8,81 
Other Schools 2 2.94 
Other -burcos 10 14.70 
Total 68 99.97 
Includes commanding Officers In army carapsj relatives; and 
others. 
^Rainey, 0^ C^, p.39. 
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Hera again the failure of the school to render guidance services 
is evident* 73.52 per cent of the drop-outs not only had not sought any 
assistance from the public schools,hut was unavrare that the schools of 
some localities are furnishing this service. 
XI. SOURCE OF HELP OK OCCUPATIONAL PROBLEMS SINGE 
LEAVING SCHOOL GXV77J BY ALL YOUTH 
Source Number Per Cent 
No One 60 68,96 
Public Schools 9 10,34 
Other Schools 4 4,59 
Other Sources 14 16.09 
Totals 37 99.93 
The ahove table shows clearly that 35 per cent of the former stu­
dents of Sunsaerfield Negro School have not asked for and in all probability 
have not received any assistance from the school whose tentative philosophy 
states that the school is an institution of learning for all the people it 
serves.1 
After being out of school from one to seven years, 51.4-7 per cent 
t 
of the drop-outs still are undecided about the occupation. One out of 
every four did not decide wha\ his occupation would be until he or she was 
employed and actually on the job. This indicates tlrat they were not cer­
tain of the fields of work they desired and were accepting the jobs they 
-"'-IlcClure. 0^ Git.. passim. 
n 
got as being the job they wanted, Table XII points out the tine at which 
those persons who left school as drop-outs made their occupational choices: 
TABLE XII. mm OCCUPATIONAL CHOICE WAS MADE BY DROl-OUTS 
-
Tine Choice Was Made Number Per Cent 
Still Undecided 35 51.47 
Before Entering High 
School 5 7.35 
Since Leaving School 
And Prior To Present 
Job 8 11*76 
While On Present Job 17 25*00 
Other 3 4*41 
Totals 68 99.99 
Wore than nine out of ten of these drop-outs node their choice 
of an occupation either since leavin school; prior to pres nt job; 
while on their present job; or at some other time. This is a clear indi­
cation that the present program of the school is not fitting the students, 
or at least not giving the needed services, for the \®rl& of work to which 
they will go as out-of-school youth and adults. 
A glance at all youth Who answered the questionnaire shows the in­
effectiveness of the guidance services for only 13*79 per cent, or a total 
of twelve students, had mad© any choice concerning an occupation While in 
school. Table XIII shows in detail when these young people, graduates and 
drop-outs, made their occupational choices. 
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TABLE XIII. UBBJ OCCUPATIONAL CHOICE WAS KfiBE BY ALL YOUTH 
Tine Choi ce Was Made Number Per Cent 
Still Undecided 41 47.12 




Since Leaving School 
And Prior To Present 
Job 10 11.49 
While On a resent Job 19 21.36 
Other 5 5.74 
Totals 87 99.97 
CHAPTER IV 
LOCATION OF GRADUATES AND DROP-OUTS 
CHAPTER 17 
LOCATION OF GRADUATES AND DROP-OUTS 
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Hundreds of thousands of America's young people who are now in 
the labor market could better serve their own and society's interests by-
remaining longer in school. But for reasons given in the preceding chap­
ter, they have left their classrooms, and are in active competition with 
adults for the jobs which in our most prosperous times are hardly enough 
to go around."*" The youth of the Sumnerfield District make up a portion 
of this cast number, and it is appropriate that we find out something a-
bout them — the kinds of jobs they hold, the number gainfully employed, 
the wages they receive, the lead given to their present jobs, the jobs 
they want and the jobs they get, with whom he is living, how they are 
distributed geographically end his marital status. 
Table XIV shows the employment status of all youth, graduates 
»• 
and drop-outs, who have left the school during the period studied. Nine 
of the twenty-six who are employed full-time are farmers, either in part­
nership with their fathers, or are farming as owners, sharecroppers or a 
combination of both. Ho attempt was made to determine the number of each. 
Three of the fourteen employed part-time are also engaged in farming. 
Eight of these students, two drop-outs, and six gradtiates, are In school 
full-time. All of the students who are unemployed and not seeking work 
are either housewives or girls who are still at home with their parents. 
The four who are in the armed forces of the United States are all drop­
outs. 
Sell, H. M. Youth Tell Their Story, p. 103. 
TABLE XIV. EMPLOYMENT STATUS OF ALL YOUTH STUDIED 
Employment Status Umber Per Cent 
Full Time 26 29.38 
Part Time 14 16,09 
Unemployed and 
Seeking Work 10 11,49 
Unemployed and 
Hot Seeking Work 23 26,46 
In School Full Time 8 9.19 
Armed Forces 4 4.59 
Other * 2 2.29 
Totals 87 99,96 
* Other includes those who felled to answer 
The status of these students is further revealed in Table XV and 
Table 1VI. It will be noted that 88 per cent of the employed youth (Full­
time) are drop-outs, and all of these employed part-time are drop-outs, 
Hone of the graduates are in the armed forces. 
TABLE XV. EMPLOYMENT STATUS OF DROP-OUTS 
Employment Status Dumber Per Cent 
Full Time 23 33.82 
Part Time 14 20.58 
Unemployed and Seeking 
Work 4 5,82 
TABLE XV. IWLOYMEOT STATUS OP DROP-OUTS (Continued) 
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Employment Status Number Per Cent 
Unemployed and Not 
Seeking Work 19 27.92 
In School Pull Time 2 2.91 
Armed Forces I 5,82 
Other 2 2.91 
Totals 68 99.78 
TABLE XVI. SK0IMEST STATUS OF GRADUATES 
Employment Status Number Per Cent 
Full Time 3 15.78 
Part Time mm 
Unemployed and Seeking 
Fork 6 31.57 
Unemployed and Hot 
Seeking Work U 21.05 
In School Pull Tim® 6 31.57 
Armed Forces m 
Totals 19 99.97 
It will be noted that rare graduates are unemployed and seeking work than 
drop-outs in spite of the much greater number of drop-outs over graduates. 
TABLE XVII. HOW PEESBUT JOB WAS SECURED BY ALL 
YOUTH EMPLOYED FULL THE 
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Informed of opening bys Graduates Drop-outs 
Member of Family 1 10 
Personal Application 2 13 
These young people who are employed full time got their jobs 
through a member of their faxsdiy or by personal application *&ile look-
ing for a job. Only three of the eighty-seven former students were regis­
tered with an employment agency "which indicates that they are not acquainted 
with the work done by these agencies. 
TABLE XVIII. DESIRED AMD ACTUAL OCCUPATIONS 
OF GRADUATES 
Occupation Desiring Specific 
Field of Work 
Siaployed in Specific 
i Field of Work 
No. Pet. No. Pet. 











2 10.52 — — 
2 10,52 — — 
Undecided and 






36.84 1* 5.26 
Totals 19 99.98 1* 5.26* 
"Employed as a domestic servant 
Even though 47*36 per cent of the graduates desire jobs classed 
as professional, none are actually engaged In the work desired. This is 
due partly to their not being in school long enough to complete the 
courses prescribed. (See Table XXVIII) While the percentage venting this 
type of work may loom large at first glance, it only represents 10.3 per 
cent of the of all youth included In this study. This percentage is on­
ly a little above the national average of the persons engaged in profes­
sional pursuits, A subsequent study of these youth may give entirely 
different results. 
Two of the drop-outs desired specific occupations and are pre­
paring for them by attending trade schools. These occupations ere ear-
pantry and valding. 
The weekly wages received by drop-outs who are employed full 
time ranged from fifteen dollars to forty dollars, the average being 
twenty-nine dollars and nineteen cents. Nine of those who were employed 
full time were engaged in farming and gave no amount as being the week­
ly wage received. Of those who wore employed part time, the wages re­
ceived weekly ranged from nine dollars to twenty-six dollars, the average 
being nineteen dollars and fifty-four cents, Three of these were farmers 
who gave no amount as being weekly wage received. Twelve out of the 
thirty-seven who are employed either full- or part-time are engaged In 
farming, This represents approximately 33 1/3 per cent. 
The weekly wage received by the graduates who are employed full 
time ranged from twenty to thirty dollars. The average wage received was 
twenty-five dollars. 
Seemingly there is no relation between the amount of education 
received aid the wages these young people were earning because the average 
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wag© received by dropouts was four dollars and nineteen cents higher than 
the wages received by graduates. This may be due to the types of jobs held 
by these your® people, and also to "the availability of jobs in the particu­
lar locality. 
Table SIX shows the marital status of the drop-outs of the school. 
More than helT of the female drop-outs were married,less than half of the 
males had found wives. 52.94- per cent of all these drop-outs were still 
singles as this study was made. 
TABLE XIX. MARITAL STATU' DROP-OUTS 



















Totals 68 99.99 
TABLE XX . MARITAL STATUS OF GRA DUATES 











TABLE XX. MARITAL STATUS OF GRADUATES (Continued) 












Totals 19 99,98 
The tables above show that, among other tilings, drop-outs are 
marrying at a slightly faster rate then are "the graduates. 
To further understand these school leavers, It is necessary to 
get an accurate picture of the present geographical distribution of these 
students. Table XXI reveals that out of the nineteen graduates, three 
live on farms; five live in Texas cities and towns; one is in a city 
outside of Texas; five are in Texas colleges; one is in a college out­
side of Texas; and four are living in rural areas but are not on farra3. 
TABLE XXI. GEOGRAPHICAL DISTRIBUTION 
OF GRADUATES 
Where located Lumber Per Cent 
On Farms 3 15.78 
Texas Cities and Towns 5 26.31 
Cities and Towns of 
Other States 1 5,26 
Texas Colleges 5 26,31 
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TABLE XXI. GBOGRAPHIC/X DISTRIBUTION 
OF GRADUATES (Continued) 
Where Located Ifumber Per Cent 
Other Colleges 1 5.26 
Other 4 21.05 
Total 19 99.97 
The fact that almost one-third of these students are in cities 
and to wis indicates that occupational adjustment needs to extend beyond 
the comunity. 
The drop-outs in this study were found to be living mostly in 
rural areas. Out of the sixty eight studied, thirty-four were on famsj 
twenty were in cities and towns; four were in the armed forces of the 
United States; and ten were living In rural areas but were not on farms. 
The school should note that its responsibility lies largely with this 
large percentage (78.1) of its students who do not receive any additional 
scholastic training. A continuous and tactful effort should be put forth 
to be of greater service to these school—leavers. (Table XXII.) 
TABLE XXII, GEOGRAPHICAL DISTRIIX3TIOH 
OP DROP-OUTS 
Where Located Number Per Cent 
On Farms 34 50.00 
Texas Cities and 
Towns 18 26.47 
Cities and Towns 
Of Other States 2 2.94 
Other 14 20.58 
Totals 68 99*89 
There are In Summerfield School District end Cherokee county no 
records of the number of children "who are gainfully employed. The office 
of the County Judge reports that he had never been requested to issue 
work permits to Negro children.^* This only indicates the amount of con­
formity with the state lav which requires work permits issued by the 
County Judge to children between 12 and 15 who work during the school 
year and who upon the sworn statement of parents or guardian that it is 
necessary for the support of the family. It should be the concern of 
someone to soe to it that this particular law is adhered to for this 
fact alone may be the greatest cause for absentees at school which in 
turn might be the greatest contributing cause for dropping-out of school. 
^Informal (but affirmed) statement to the writer, March U, 194-9, 
CHAPTER V 
APPRAISAL OF SCHOOL SUBJECTS 
CHAPTER V 
APPRAISAL OF SCHOOL SUBJECTS 
By Graduates 
There are many problems which call for satisfactory solutions in 
the determination of the curriculum of the schools of the United States. 
It is an assumption of this study that one of the best sources of Informa­
tion on eurricular problems will be found in the youth who have been sub­
jected to the offerings of the school and who subsequently have had to face 
the problems of adulthood. These young people should be able to furnish 
valuable information to those who are interested in eurricular revision or 
eurricular reorganisation. Mhen these voting people are gi* an the opportuni­
ty to express their opinions, ambitions, and aspirations, we may find some 
of the answers to youth's problems. 
When the graduates included in this study were asked which sub­
ject has been most useful in their occupational life since leaving school, 
four said that all subjects had been useful? thirteen said that English 
was the most useful subject? thirteen of these young people, all girls, 
voted for home economics? seven cited junior business training as being 
most useful? and five gave arithmetic a vote as being help3.il.. One of 
the two boys in this group gave vocational agriculture credit for being a 
useful subject. 
TABLE XXIII. SUBJECTS VOTED AS BEING USEFUL IK 
OCCUPATIONAL LIFE OF GRADUATES 
__ SUBJECT NUMBER PER CHIT 
English 13 68.42 
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TABLE XXIII. SUBJECTS VOTED AS BSBIG USEFUL IK 
OCCUPATIONAL LIFE OF GRADUATES* (Continued) 
Subject Hu&ber Per Cent 
Borne Economics 13 68,42 
Junior Business 
Training 7 36,84 
Arithmetic 5 26.31 
All Subjects 4 21,05 
Total Graduates 19 
& Sane voted for aore than one subject 
It is apparent from the data in Table XXIII that English and 
hone economics sr© considered as most useful in the lives of these young 
people. It is significant also that more than two out of ten of these 
young people considered all subjects offered as being useful, while ap~ 
proximately 79 per cent of the graduates did not feel that such subjects 
as geometry, algebra, American history, world history, general science, 
and economics are helpful. The four who voted all subjects as being use­
ful are students in college, 
''hen asked "What subjects or kinds of education which you did not 
have do you now think would have helped you in your occupational life since 
leaving school?", ten of the nineteen graduates thought that typing and 
shorthand would have been of assistance to them; two thought that foreign 
language would have been useful; the others named art, cooking for boys, 
applied mathematics, music, and five either said "none" or gave no answer. 
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TABLE XXIV. SUBJECTS WHICH WOULD BE USEFUL HOW HAD THEY 
BEEN OFFERED WHEN THE GRADUATES WERE IN SCHOOL 
Subject Number Per Cent 
Typing and Short­
hand 10 52,63 
Foreign Language 2 10.52 
Other 7 36,84* 
No Answer 5 26.31 
"includes cooking for boys; art; applied math; biology; music; 
and practical courses in all fields 
It is assumed that typing and shorthand are fascinating to the 
graduates because it is one of the courses taught in the school for Whites 
and not taught in the Negro school. In addition, some of the students 
who are in colleges realise that shorthand would sake note-taking easier. 
In making suggestions for the betterment of the school program, 
the greatest need felt by the graduates was better transportation facili­
ties for the children of the district. Getting the children to and from 
school has been one of the chief complaints against the school system 
since 1940. Other suggestions from the graduates asked that courses such 
as typing and shorthand be added to the school curriculum; and that school 
be held during the periods when children were idle. 
Appraisal by Drop-Outa 
The data obtained from the questionnaires seemed to Indicate that 
Informal (but affirmed) statement to the writer, December, 1949 
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the crop-outs included in the study were benefited most by arithmetic, 
42*64. per cent voting for it. English received twenty-two of the votes; 
home econm3.cs received sixteen; and vocational agriculture received eleven. 
Nine of the students said that none of the subjects taken had been of any 
'' help in their occupations* .American history, world history and the other 
subjects included in the curriculum received no more than two votes. 
Table XX? gives the exact votes given to each subject in the curriculum 
by the drop-outs: 
TABLE XXV. SUBJECTS VOTED AS BEING USEFUL IN 
OCCUPATIONAL LIFE OF DROP-OUTS « 
Subject Number Per Cent 
Arithmetic 29 42.64 
English 22 32.35 
Home 'Economics 16 23*52 
Vocational Agriculture 11 16,17 
None of Subjects 9 13.23 
Other Subjects 
Combined 7 10.29 
TOTAL STUDENTS VOTING 68 
Students voted on one or more subjects. 
In this study none of the students named algebra nor geometry 
yet several of the students were exposed to these courses. 
Another interesting finding was that ten of the eleven boys who 
had found vocational agriculture helpful ware actually attempting to west 
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a living from the soil, 
TABLE XXVI. SUBJECTS WHICH WOULD BE USEFUL ROW HAD THEY 
mm OFFERED WHEN THE DROP-OUTS WERE IN SCHOOL 
Subject Number Per Cent 
Typing and Short­
hand 15 22.05 
Trades 4 5*32 
Music 3 4.41 
Bomemakiag-All 
Jobs 7» 10.29 
Tractor Operation 
and Repair 3 4.41 
Spanish 2 2.94 
Hone 3B 55.38 
TOTAL STUBEOTS VOTING 68 
^Includes child cars, budgeting, hone bsantification and child care 
Over half of these drop-outs did not recognize anything lacking 
in the education they had received, and are seemingly satisfied with it. 
The other portion not only found lacking factors but defined them. Some 
of the courses which vers ntaaed are now in the present curriculum and was 
in it when these young people were In school. This indicates that some­
thing needs to be done to broaden the scope of the courses offered, so as 
to make them acre meaningful in the lives of the students. 
When asked for suggestions for making the school better, forty 
of the sixty-eight drop-outs either did not answer or wrote none in the 
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space provided. The other suggestions in the order of frequency in which 
they were mentioned were: (1) improved transportation facilities? (2) 
school in summer? (3) something other than books; (4) training for speci­
fied jobs? (5) moving school to center of district and others vhich are 
found in Table XXVII. 
TABLE XXVII. SUGGESTIONS FOR MAKING THE SCHOOL 
BETTER GIVEN BY DROP-OUTS 
Course or Service Needed 
to Improve School Number Per Cent 
lone 40 58,82 
School In Sumner Months 3 4.41 
Improve Transportation 6 8.82 
Better Teachers and 
Equipment 3 4.41 
Recreational Center 2 2.94 
Add Other Courses 5 7.35 
Other 9 13.23 
It -will be noted particularly that the drop-outs recognized that 
transportation to end from school is an important factor. It will be 
noted that three of these former students suggested that school be held 
during the summer months. 
CHAPTER VI 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
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CHAPTER VI 
SUMMARY, CONCLUSIONS AND EECOK NIDATIONS 
The degree to which the graduates end drop-outs of a school have 
achieved success has enomous significance to teachers, principals, super­
visors, and administrators. It also is significant to the community as a 
whole» The success of these former students reflect the degree to which 
the school and the environmental factors of the home, school and community 
have helped or hindered these individuals in their struggle to achieve 
whatever success that has been theirs. 
\ The persons responsible to a large extent for the shaping of the 
lives of children — the teacher — can cone to his or her task with a 
better insight into what the individuals entrusted to his or her core are 
likely to become. For they are acquainted with the students of yesteryear, 
their living situations, ambitions, thwarted and realized, and their opin­
ions of conditions in general. When this Information has been assembled 
end presented in an easily understood form, it becomes a valuable took to 
those persons who are wanting to do something to make the school life more 
meaningful, currieular or otherwise .j 
This study was begun with this idea in mlndj To learn from the 
students themselves their opinions on various aspects of life since they 
have been out of school that could have been made better by the school. 
The history 0f the school district and the particular school was 
considered basic in a study of this kind. It was felt that through the 
history of the cccEiunity certain cultural patterns have been set which are 
the controlling influences in the lives of the population which has served 
to better or deter the educational opportunities offered to the young 
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people of the comunity. The present status of this school and it3 stu­
dents must be considered in light of this history. 
The findings of this study have been baaed on the main factors: 
(1) educational status, (2) occupational status, (3) geographical distri­
bution, and (4) appraisal of the work of the school. The individuals 
themselves furnished through the medium of a questionnaire, the main 
source and authority for the conclusions reached in this study. 
The primary aim in gathering these data was to secure from the 
former students themselves their reactions and views on how well the school 
had in the past served the purpose for which it was at first established 
and is now maintained. 
Conclusions 
Proa the results obtained In this study, the following conclusions 
have been reached: 
1. The school has graduated only one and ninety-throe hundredths 
per cent of the total census enumeration for the period studied, and al­
most two-thirds of these graduates have received no further schooling. 
2. A large percentage of the students who dropped out of school 
did so because of financial conditions. 
3. This school is characteristic of the schools throughout the 
1 
state of Tessas in that it does not offer cry appreciable amount of vo­
cational education end training, 
4. The persons in charge of the school including the school 
board, the superintendent, the principal, and the teachers cannot continue 
Dry ant, Ira B» "Vocational Education In Negro High Schools In 
Texas", Journal Of Negro Education. Vol. 18 Ho. 1 (Winter) 1949 p.9. 
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to neglect the ever increasing d®aands for more practica1 vocational pro­
gram in the school for the Negro 37011th of the community. 
5. All of the nen and women, boys and girls who were employed 
regularly were performing jobs which required little or no skill and con­
sequently paid low salaries. These jobs included* (l) farm laborers, 
(2) domestic servants, (35 filling station attendants, and (4-5 workers in 
the limber mills. 
6. Only five and twenty-six hundredths per cent of the graduates 
were actually engaged in the type of work desired. 
7. These students studied, wanted the school to offer more of 
the courses which would better fit them to take jobs, and to provide 
better facilities for getting the students now in school to and from school. 
Several wanted better school facilities and appointments. 
8. The school plant Itself leaves such to lie desired relative to 
its physical appointments and facilities. 
Reeccmendations 
Based on the conclusions presented above, the following recommenda­
tions are offered! 
1, That this school moke on attempt to locate potential drop­
outs long before they leave school by using methods set up by psychologists 
to discover certain personality patterns which may have definite relation­
ships to the problem. Sociological procedures may also prove effective in 
discovering why students leave school. It may discover that the group or­
ganisation patterns cf classrooms, neighborhoods and playgroups may also 
have a direct relationship to school-leaving before the course has been 
completed. V 
2, That adult classes he organised to study batter systems of 
planning and operating farms so as to insure a better standard of living 
and thereby make it unnecessary to keep children ou of school to help earn 
the living for the finally. 
3, That the school place more emphasis upon vocational guidance 
sakin surveys tos (a) determine needs for further study in this field, 
(b) determine occupational opportunities in the immediate and nearby coj>» 
munitias, and (c) undertaking a thoroughgoing evaluation of the curriculum 
offered by the school. 
4, That all persons who are responsible for the welfare of the 
school bo made avers of the findings of this study. 
5, That classes be organised composed of out-of-school youth 
to study job opportunities, and how to improve the jobs already being per­
formed* Occupational information would perhaps cause some students to 
choose vocations in -which thoy would have more likelihood of succeeding. 
6, That a thorough going study be made of the school with refer­
ence to its prordmlty to other school districts and to the possibility of 
becoming annexed to or consolidated with them so as to have a school unit 
large enough to perform more of the functions needed in schools. 
7, That courses in scot educctlon bo added to the curriculum as 
soon as possible. Although the survey did not reveal the extent to which 
f j  
the lack of sex education lias bean a detriment to the total school pro­
gram, the writer is sufficiently familiar with the problem and all of: its 
ramifications to feel justified in including this in the recomenda' ions. 
8 ,  That, although not included in the findings of this paper, 
aid be sought from local, state, and federal sources to provide the com­
munity with a physical and health education program to meet toe needs of 
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these people. 
9. That periodic studies be made of future school-leavers to 
determine the extent to vhich the school has sfiected their liT»cs# and 
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Summerfield Negro School 




I an attempting to secure information from 
former students of the Summerfield Negro School. This 
information will be used in a study I am making of the 
school and the students who have left either as graduates 
or otherwise during the past eight years. 
I want to assure you that all information given 
me in the enclosed questionnaire will be kept strictly 
confidential. Will you please help me by answering the 
questionnaire and returning it to me as soon as it is 
convenient for you to do so? 
Thanking you very kindly for your cooperation, 
1 am 
Yours Very truly, 
O.Jt<uAe/ 
F»D*Mc01ure 
Form A A 
The Implementation Commission of the National Association of Secondary-School Principals 
P O S T - S C H O O L  I N V E N T O R Y  
Mr. Present 
Name Mrs.* Address 
Miss (Print in capitals) Street and Number 
'• Married Girls 
(Write maiden name here) Cfity State 
Phone Date 
( I f  n o  p h o n e ,  w r i t e  " n o n e " )  (Date this is filled in) 
Directions: Please answer the following questions carefully. Most of the questions can be answered by placing 
a check "X" in the appropriate square. On some the answers will have to be written. These 
questions can be answered in one or two words or a few short sentences. Please write plainly. 
All replies will be treated as strictly confidential. 
1. What is your present employment status? 
(Check "X" one) 
1 • Employed full-time (30 or more hours per week) 
2 • Employed part-time (less than 30 hours per 
week) 
3 • Doing housework at home, not otherwise em­
ployed, and not seeking outside employment. 
4 • Unemployed, and seeking work 
5 • Unemployed, and not seeking work 
6 • Going to school full time 
7 • Taking compulsory military training 
(Under Selective Service Act) 
8 • Serving a regular enlistment in the Army, Navy, 
Marines, or other armed forces of the U.S. 
9 n Other (Explain) 
2. In what employment or placement agencies are you 
now registered, if any? 





3. How many months of full-time schooling have you 
had since you left high school? 
4. At what schools or colleges have you studied or taken training since you left high school, if any? 
NOTE: If you have taken any training since you left high school, fill in the following information for each school 
from which you took work. Be sure to indicate any training you are taking at the present time. If you 
have not taken any training since leaving high school, cross out the table below and go on to Item 5. 
Name and address of school 
First school attended 
Second school attended 
Name of 







Check "X" one 
1 • Full-time 
2 • Part-time 
3 • By mail 
1 • Full-time 
2 • Part-time 
3 • By mail 
Reason for leaving 
( I f  s t i l l  a t t e n d i n g  g i v e  e x p e c t e d  d a t e  
of leaving instead.) 
Copyright 1941 by The National Association of Secondary-School Principals 
5. What regular jobs have you held since you left high school, including your present job, if any? 
NOTE: Fill in the following information for each regular job you have held since you left high school. Be as 
complete as possible. 




Name of job 
or kind of work 
Dates Reason for leaving 
Example: Clover Stores Co. 
333 So. Main St. 
Stockton, Kansas 





Offered better job 
First Job: From: 
To: 
Second Job: From: 
To: 
Third Job: From: 
To: 
Fourth Job: From: 
To: 
Fifth Job: From: 
To: 
Sixth Job- From: 
To: 
Note: Continue on the back of this form if more space is needed. 
6. How many months of full-time (30 or more hours a 9. 
week) employment have you had since you left high 
school, including months served in the armed forces 
of the U. S.? 
NOTE: If you do not have a job at present, skip items 
7 to 12 and go directly to item 13 at the top of 
the next page. 
7. Describe briefly the specific duties of your present job: 
How many hours a week do you work on your present 
job? 
(Indicate the average number of hours if the number 
varies from week to week). 
10. What is your present average weekly wage? 
(Include extras such as tips, commission, meals, 
lodging, etc. Indicate average wages if wages vary 
from week to week.) 
11. Are you employed by a member of your family, or by 
a friend of your family, or by a relative? 
(Check "X" one) 
1 • Yes (Explain) 
• No 
8. Did your employer put you through a period of train­
ing when you first started working on your present 
job? 
1 • Yes. For how long? 
(Describe) 
2 • No 
12. Through what source did you learn about the "open­
ing" that led to your present job? (Che^k "X" one) 
2 • Member of your family, a friend or relative 
3 • School authorities 
4 • Private employment agency (to whom you paid 
a fee) 
5 • Public employment agency (such as State Employ­
ment Service) 
6 • Personal application while looking for a job 
7 • Other (Explain) 
13. What is your present marital status? 
(Check "X" one) 
1 • Single 
2 • Married 
3 • Other 
14. With whom do you live now? (Check "X" one) 
1 • Parents or relatives 
2 • Boarding with non-relatives 
3 • In own household 
4 • Other (Explain) 
15. What do you expect is going to be your regular occu­
pation? 
19. Which subject that you took in high school has been 
of most value to you in your occupational life since 
you left high school? 
Note: By "occupational life" is meant everything 
having to do with getting jobs, doing the work 
required on those jobs, deciding and planning 
for a life's work, and actually carrying out the 
plans for life's work. 
(If no subject has helped you, write "none" here.) 
20. What subjects or kinds of education which you DID 
NOT HAVE do you now think would have helped you 
in your occupational life since leaving school? 
(Be specific, as airplane mechanic or airplane pilot, 
not aviation; typist, stenographer, private secretary, 
not clerical. If you are still undecided, write "unde­
cided" here.) 
16. When did you decide definitely on what you now 
expect is going to be your regular occupation? 
(Check "X" one) 
0 • Still undecided 
1 • Before entering Senior High School 
2 • During Senior High School 
3 • Since leaving high school and prior to present 
job 
4 • While on present job 
5 • Other (Explain) 
21. If there are any suggestions you care to make which 
might help the school be of greater service to you or 
the young people now in the school, please write 
them here. 
17. With whom did you talk at high school, if with any­
one, who helped you with your occupational problems? 
18. From what sources chiefly have you sought advice 
about your occupational problems since leaving school? 
(Check "X" those who have been of most help to you) 
0 • No one 
1 • Public School officials 
2 • A school attended since leaving high school 
3 • YMCA, YWCA, and similar sources 
4 • Public employment service agency 
5 • Private employment agency 
6 • Parents, relatives, or adult friends of the family 
7 • Workers on jobs you are interested in 
8 • Employer or supervisor 
9 • Immediate personal friend 
10 • Movies 
11 • Reading 
12 • Other (Explain) 
22. Why did you leave high school? 
1 • Graduated 
2 • Other (Explain) 
NOTE: Will you kindly check back over the questions to make sure that you have indicated or written an answer for 
each question. Be sure that your name, address, phone number, and the date this blank ivas filled in are written 
clearly on the top of first page. 
PLEASE RETURN THIS INVENTORY FORM TO THE HIGH SCHOOL OFFICE AT ONCE. THANK YOU. 
